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Overview 
This paper asks the question "what does it mean to 'internationalise' the curriculum?" 
and tries to offer some broad principles for doing so, by paying brief attention to 
some important contributions from the literature on the subject. An important related 
question is "internationalisation for who?" and highlights the concern that such 
development benefit both home and international students, and also staff within the 
university. 
 
Defining Internationalisation in the Curricula 
In considering what appropriate "graduateness" in respect to internationalisation is, 
the work of two European scholars, Bremer and van der Wende (1995:10)i is 
instructive. They offer this definition of internationalised curricula: "Curricula with an 
international orientation in content, aimed at preparing students for performing 
(professionally/socially) in an international and multicultural context, and designed for 
domestic students and/or foreign students." 
 
Approaches to Internationalistion of the Curriculum 
The literature distinguishes four different approaches to describing the 
internationalisation process, in relation to the curriculum (variously summarised by 
Caruana and Hanstock (2003:3-4)ii and Qiang (2003:250-251)iii): 
 

The Activity Approach, generally in operation in the 1970's and 1980's, 
promoted a range of activities such as student, staff and curriculum exchange 
and described internationalisation in terms of specific programmes and 
activities. Clearly the fact that such programmes and activities were or are 
distinct and often un-coordinated means that the internationalisation efforts 
such as these are fragmented, since the benefits and impact between such 
activities is not known or  well understood.  
 
The Competency Approach emphasises skills, attitude and values 
development among staff and students.  In this approach, the development of 
such competencies encouraging better national, international and global 
citizenships, rather than the programmes (or means of doing so), is the focus.  
 
The Ethos Approach encourages a culture and climate, valuing international, 
intercultural and cross-cultural initiatives. This approach accords with 
organisational development approaches which aim to create a climate and 
culture within an organisation in support of specific goals and principles. In so 
doing, this approach acknowledges the fundamental importance of 
international dimension to the concept of 'university', recognising the need for 
a supportive culture if such institutions and organisations are to flourish.  
 
The Process (or Infusion) Approach stresses integration and infusion of the 
international and cross-cultural aspects of living and interaction into the 
teaching, learning and service agendas necessitating a range of policies, 
procedures and activities to achieve this.  Sustainability of such an emphasis 
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is of interest here so that the need for a range of activities, supporting policies 
and organisational arrangements need to work in co-ordination.  

 
Elements of an Internationalised Curriculum: a typology 
Bremer and van der Wende (1995) offer a typology of internationalised curricula that 
illustrates the range of initiatives, approaches, programmes and perspectives that 
may be considered in encouraging an internationalised curriculum.  Their model is 
helpful in developing curricula with an international focus, this is curricula: 
 

1. with an international subject (e.g. international relations, European law); 
2. in which the traditional/original subject area is broadened by an internationally 

comparative approach (e.g. international comparative education); 
3. which prepare students for defined international professions (e.g. international 

business management, accountancy); 
4. in foreign languages or linguistics which explicitly address cross-cultural 

communications issues and provide training in intercultural communications 
skills; 

5. embracing interdisciplinary programmes such as region and area studies, 
covering more than one country (e.g. European, Scandinavia, or Asian 
Studies); 

6. leading to internationally recognised professional qualifications; 
7. leading to joint or double degrees; 
8. in which compulsory parts are offered at institution(s) abroad, with local 

faculty; 
9. in which the content is especially designed for international students. 

 
Curriculum for International Learning: Graduate Qualities 
In an example of the competency approach to internationalisation, the University of 
South Australia has developed seven graduate qualities which it wishes to engender 
through a curriculum responsive the principles of inclusivity and international 
education. These guidelines assist the writing of it's programmes.  An 'International 
Perspective' is the seventh such graduate quality, and is presented below: 
 
Quality 7. A graduate...demonstrates an international perspective as a professional 
and as a citizen. (reproduced from Learning Connection: Inclusivityiv) 
 
Indicators Inclusivity indicators Educational strategies 
• display an ability to think 

globally and consider 
issues from a variety of 
perspectives; 

• demonstrate an awareness 
of their own culture and its 
perspectives and other 
cultures and their 
perspectives; 

• appreciate the relation 
between their field of study 
locally and professional 
traditions elsewhere; 

• recognise intercultural 
issues relevant to their 
professional practice; 

• appreciate the importance 
of multicultural diversity to 

• demonstrate a global 
understanding of issues 
which involve 
considerations relevant to 
particular social groups 
such as women and 
indigenous people; 

• appreciate the similarities 
and differences between 
their own and others' 
constructions of social, 
economic and cultural 
aspects of community and 
citizenship; 

• appreciate the importance 
of historical and 
socioeconomic contexts in 
the articulation and valuing 

• identify examples of the 
various value positions in 
multicultural Australia and 
their implications for the 
field or profession; 

• search out scholarship in 
the area from other 
cultures and provide 
opportunities for analysis 
of this scholarship against 
cultural values and 
standards; 

• compare social practices 
between cultural groups; 

• analyse from a range of 
cultural perspectives the 
issues, methodologies and 
solutions associated with 
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professional practice and 
citizenship; 

• appreciate the complex 
and interacting factors that 
contribute to notions of 
culture and cultural 
relationships; 

• value diversity of language 
and culture; 

• appreciate and 
demonstrate the capacity 
to apply international 
standards and practices 
within the discipline or 
professional area; 

• demonstrate awareness of 
the implications of local 
decisions and actions for 
international communities 
and of international 
decisions and actions for 
local communities. 

of professional practices 
locally and elsewhere; 

• seek out and identify a 
range of cultural 
expectations and 
interpretations relevant to 
their professional practice; 

• appreciate the intersecting 
and sometimes conflicting 
value positions of 
multicultural Australia in 
professional practice; 

• appreciate the complex 
interplay of language, 
history and cultural 
institutions that operate 
within and between 
cultures; 

• understand the social 
issues associated with 
particular cultural and 
international contexts 
critique international 
standards and practices 
within the notions of best 
practice of a profession 
demonstrate an awareness 
of the complexity of 
decision making with 
respect to various sub-
groups within an 
international context. 

current areas of debate 
within the discipline; 

• examine ways in which 
particular cultural 
interpretations of social, 
scientific or technological 
applications of knowledge 
may include or exclude, 
advantage or disadvantage 
people from different 
cultural groups; 

• compare and contrast 
approaches to cultural 
pluralism in different 
nations and their 
implications for citizens 
and for professional 
practice in their discipline. 

 
The document is illustrative of the range of competencies which could be encouraged 
when embedded into curricula and when supported by institutional policy and 
practice. It offers a more embedded approach than the "ethos", "mobility" and 
"content" common to most approaches (Caruana and Hanstock: 2003: 5). 
 

Dr Michael Davidson 
November 2009 
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