Promoting Enhanced Student Learning
Embedding an online resource with traditional workshops
Rachel Scudamore, University of Nottingham
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Overview

The University of Nottingham has recently developed an open resource currently featuring videos and articles of over 110 interviews, case studies and teaching enquiries produced by over 170 Nottingham staff.
The resource has been well-received as an openly accessible source of examples of good and innovative practice across the University and traffic levels to the site are high. Individual staff have offered comments on how they are changing their teaching in response to learning from others’ examples.
This case study is about making better use of the resource by adapting traditional methods of staff development to include use of the new resource in a blended event.
Structure

The structure of this case study is:

· Drivers

· Enabling Factors

· Discouragers or Risks

· Process

· Evaluation 

· Future Developments
· Recommendations
Drivers

The use of video in learning and teaching has a long history, but the advent of the Internet as a new way to deliver video opens up new opportunities for learning. The power of video as a medium, and the nature of the web as a medium, combine to offer new ways of working with teaching and learning issues. 
The advent of social software, where the users create and define the content, has great potential for Higher Education. The model of creating content through users’ contributions is highly successful in applications such as Flickr, the photo sharing web site, and Wikipedia, the collaborative encyclopaedia. Our emphasis in the PESL project has always been on community (academic) ownership of the teaching web site and its content. The success of these social software sites suggested that the time is right to make use of such approaches in educational development.
Enabling Factors

Several factors combined to make this approach possible:

· Expertise available from our external consultant on video, pedagogy, and social software approaches to learning.

· A clear commitment to professional development by the School of Nursing.

· Good channels of communication between SEDU and contacts in the School who were responsible for teaching development for staff.
· The dedication of the PESL team to this event as a valuable learning experience for the project as well as for the event participants.

· Well established workshop methods to start and end the whole event.
· Quality video resources available through the PESL teaching web site.
Discouragers or Risks

Any pioneering approach is risky in the sense that you don’t have precedents to refer to for good practice and we were attempting a new form of interaction with video and group dynamics. An identified risk for this event was how well participants would take to the social software concepts within a professional development arena. 

Other risks were as you might expect of any event that involved participation outside of the workshop, e.g. staff not being able to find the time to complete the tasks.

Process

We spent a lot of time at the beginning of the process with our external consultant clarifying the aims of the event and identifying where and how we could use interaction with video and social software ideas to achieve them.

The staff attending the event were part-time staff, some of whom are very new to teaching and with varying levels of confidence in the role. They are based on sites across the East Midlands and rarely meet as a group.
The most appropriate solution seemed to be a face-to-face workshop to begin with as a way to establish a clear understanding of their needs and to meet each other to enhance the social cohesion of the group. The online tasks were designed to build on the initial face-to-face contact and encourage individual exploration, combined with group comparison of ideas.

At an opening workshop participants undertook a structured review of a video of a colleague’s teaching as a way to learn about interpreting video. They also identified the 8 key concerns they had about working with large groups.

These 8 concerns were used in online task one, where participants reviewed 8 short videos of teachers in action and allocated up to three concerns (summarised into keywords) to each video depending on which they felt the videos helped them to address. 

At the end of the task, the results of pooling everybody’s contributions was shared through a “keyword cloud” where the size of the words indicates the relative frequency of use in labelling the videos:
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The results showed that “Keeping interest” was used to label the videos most often, with “Participation” and “Variety” also appearing frequently. The use of these concerns in labelling the videos shows partly what the videos contribute towards in development, but also the concerns of the participant, since they will be looking for help and ideas on those areas that concern them most.

The 8 videos attracted between 14 and 23 tags each:

[image: image3]
In task two participants revisited the three most popularly themed videos and identified similarities with and differences from their own teaching context. Each part[image: image1.jpg]School of Nursing, Practioner Health Lecturers: Working with large groups
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icipant wrote privately, before anonymised contributions were shared opening up an examination of how techniques and their success related to contextual factors such as room type and layout, subject, student body and place within a course.
Participants, in task three, began to plan which techniques they found appropriate to their own teaching, writing a short summary and quoting 'clips' from the videos. Each could print out a summary of the event which included all their contributions, culminating with their personal Action Plan.

The review and Action Plan were brought to the final face-to-face workshop where issues arising from the exercises were addressed (e.g. additional input on techniques to help keep interest in a large group) and the Action Plans were developed with mentors from the School to include peer observation schedules.
Evaluation

The first online task was completed by all participants within 4 days, including a weekend. We were very impressed with this response rate, particularly since the participants are all part-time staff who have clinical roles in their non-University time, and two were booked on annual leave!
Similarly the second and third events all showed a complete set of responses,  mostly well within the 7-10 days allocated.
Participants’ feedback showed particular welcoming of the first task – labelling videos with themes. They felt it gave them a more directed reason for watching the videos, and helped focus them on their own concerns. The group view, compiled by amalgamating individual responses reflected where consensus lay, and gave rise to discussions about prioritising development targets. The Action Plans from task 3 were used as the basis for discussions with mentors and all participants reported their intention to use their plans. We aim to meet again in 6 months for a review of progress.
Key benefits from this blended approach:

· more in-depth analysis of techniques and their application from video analysis;

· heightened study of videos from the interactive task of labelling;

· greater sense of community from studying pooled results between one task and the next;

· time to consider issues in depth for each task in the online section of the event;

· better targeting of input in the second workshop to participant concerns.

Future Developments

The success of the choosing labels to apply to videos is something we can take forwarding a University-wide event. We plan to upload some new videos to the site, and invite staff from across the University to choose two or three out of sixteen categories to which they think the videos should belong. The videos will be housed in the categories selected by the majority. This way of arranging materials within the site is a new development in bringing the ethos of social software into a Higher Education development setting. It supports the Editorial Board, which oversees content collection and keywording, and takes further steps towards ensuring an academic lead on the resource and how it works.
Recommendations

The PESL team has benefited hugely from the input of a company specialising in learning from video and in using the web as a medium for learning. The company with which we worked enabled us to keep the pedagogy at the forefront at all times, not only in our planning of learning activities, but also in the design of the interface to those activities on the web. The potential of the medium to support learning could only be fully realised by the freedom to develop our own solutions rather than be restricted by an off-the-shelf VLE.

We would recommend working very closely with the target School and involving them from the earliest stages of planning. We could have done more in this respect with the mentors. A greater degree of involvement by them would ensure better sustainability outside of and after this event.

Our key success factor has to be keeping the learning foremost from face-to-face workshop design (a situation that we’re mostly quite familiar with) to online interface design (a more specialist, and generally non-technical contribution).

Availability

The Promoting Enhanced Student Learning (PESL) resource is openly available on the Internet at

http://www.nottingham.ac.uk/teaching/

The Video::Interactions area introduces the concepts and activities:

http://pesl.nottingham.ac.uk/
The School of Nursing event is currently only accessible to members of the event, but we are preparing anonymised extracts of content for publication in the PESL web site. We can provide guest logins if you’d like to contact Rachel (rachel.scudamore@nottingham.ac.uk).
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Most keyworded videos

‘The number of times each video has been keyworded is as follows

‘Asking questions of studentsin . 23
Managing small govps inlarge . 22
How can you accommodate dversity . 19~
Monitoring small groups inlarge . 19
Using aims at the beginning of .. 19|
Real lfe examples gie contextto . 17 [~
Beginning 2 sessionwithan . 16|
Iflecturing is a performance, how .. 14|
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Task 1 review

‘The group associated keywords with videos
as follows (see your selections)

Managing disruptions

Being credible
Group work feedback 7

Keeping interest 41
Appropriate level 17
Variety 2

Assessing learning -
Participation 26
(Keyword list, e.g. selection count, auto updated)




